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ABSTRACT
The Self-Perceived Need For Parent Education
by Divorced Parents
By
T. Wayne Hunsaker, Master of Science
utah State University, 1987
Major Professor: Dr. Glen o. Jenson
Department: Family And Human Development
The purpose of this study was to determine the self
perceived needs of divorced parents for parent education.
Five independent variables, age, sex, income level,
education, and time since divorce were analyzed.

The

survey was organized into three major parts with subheadings.

The survey questions asked divorced parents what

parent education resources they used before, after divorce,
and use now or in the future.

Other questions asked what

content these resources should contain.

The survey was

completed in Houston Texas, and Ogden, Utah with a total N
of 38.
The results of the analysis indicated there was no
significant differences in the perceived effectiveness of
the existing parent education resources, nor the perceived
need for additional resources in either child development

vii
or personal growth, based on the age, sex, income lev el,
educational attainment, or time since divorce of a sample
of divorced parent responses.
writers of curriculum for divorced parents however
should note the high degree of unanimity among div orced
parents on many content areas, and the information
resources used.
(86 pages )

BACKGROUND AND RATIONALE
Introduction
In the past several decades the traditional family has
most often been described as the two-parent model of mother
and father.

Many observers of the family today are

realizing that this traditional view of the family needs to
be re-examined in light of current trends (Cargan & Melco
1982; Le Masters & DeFrain, 1983; Wedemeyer & Johnson,
1982).

One family form that has become an increasingly

discussed topic in family literature, are single parent
families, the majority of which are the result of divorce.
From the mid-nineteen sixties the divorce rate has doubled
(Spanier & Fleer, undated).

These divorcing families have

almost doubled the number of single parent households.
These single parent families do not always operate within
the same framework as do intact families.

They have only

one major decision maker, they usually exist on less
income, and have social expectations which two parent
intact families do not face.

Their needs are similar and

yet different.
It has been estimated that of those currently marrying
in anyone year, that about 39 percent will end in divorce
(Broderick, 1978).

Paul Glick, an analyst with the Bureau

of the Census predicts that 45 percent of all children born
since 1978 will experience parental divorce, death, or
separation, within the first eighteen years of their life
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(Glick, 1980).

Hetherington (1979) predicts that one half

of all children will have this experience.
The numbers of divorced parents has been increasing,
but the cultural expectations that the divorced parent must
respond to have been slow to change (Wedemeyer & Johnson,
1982; Burgess, 1970).

It is still the popular expectation

and assumption that divorced parents are moving toward
remarriage or at the very least considering it (Burgess,
1970).

Psychologists, family therapists, and social

workers often view the single parent experience as a
temporary, or transitory period, one in which the single
parent will be seeking a new marriage partner (Goode, 1956,
1963; Spanier & Glick, 1980).

According to Porter and

Chatelain over 50 percent of divorced women with children,
remarry within five years of divorce (1981).

Of those

females who do remarry, 39-45 percent will end in another
divorce, putting them back in the divorced parent category,
often with more children (Spanier & Fleer, undated).

For

many, becoming divorced for the second or even the third
time is becoming a reality.

This is especially true of men

who tend to remarry sooner, and more often (Weiss , 1979).
It is common for both men and women to feel pressure from
society and family to end their single status and remarry
as soon as possible.

Remarriage, as Goode remarked, is the

"Only institutionally sanctioned solution" for divorce
(Goode, 1956).
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For some divorced parents this period of singleness
may never change, some by choice, and some due to lack of
opportunity or other factors.

For other divorced parents

the time until remarriage may be many years (Spanier &
Glick, 1980).
with the status comes a different set of expectations ,
norms, and even roles (Cargan & Melco, 1982).

Few newly

divorced parents are fully prepared for the new challenge
of raising a family alone.

There are some who cope better

than others with the new challenges of single parenting.
Traditionally divorced parents have had little or no
opportunity to use emotional community support systems due
to self perceived feelings of inferiority, embarrassment,
lack of employment, time, and monetary constraints (McPhee,
1984).

It may even be due to their perception of the

community's lack of concern (Harmon & Brim, 1980).

The

divorced parent may often feel that it is their fault the
marriage failed, and feel incapable of responding to
outside help.
The academic and professional community in the last
several years have begun to recognize that many divorced
parents have a need and desire to improve their ability to
cope in positive ways with their newfound life situation
(Chiriboga, Coho, Stein, & Roberts, 1979; Harmon & Brim,
1980; smith 1980; spanier & Fleer, undated).

However, this
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desire may be mitigated by the social factors discussed
above.
The purpose of this study is to assess the self
perceived parent education needs of divorced parents.
Given the lack of importance devoted in the professional
literature to the assessment of divorced parents' needs, it
is calculated that a careful, systematic study would be a
useful contribution to the field of Family Science.
The Problem
While there has been a great deal of interest in the
past few years in meeting the parent education needs of
divorced parents, these attempts have largely been external
to the divorced parent (Apolonio, 1983; Harmon & Brim,
1980).

That is, programs were largely developed as a

result of a perceived need, or were makeovers and
adaptations of existing two parent models, by professionals
in the field.

These perceptions may be real, they may be

symptomatic, or hypothetical. To date, there has been a
dirth of research to assess the self perceived needs of
divorced parents.

Needs assessments, thus far, have

surveyed professionals for perceptions about the needs of
divorced parents (Apolonio, 1983; Harmon & Brim, 1980).
Harmon and Brim raise these questions about this issue:
"What do parents perceive as their need for parent
education?

What do they hope to achieve?

Were these

needs ... Known, it would, for example be possible to assess
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which parent's group's could profit most from what type of
educational activity" (Harmon & Brim, 1980, p.123).

The

approach of only asking professionals is suspect when
developing programs to meet the special needs of single
parents (Harmon & Brim, 1980).
When parent education programs as perceived by
professionals are implemented many of their intervention
programs deal only piecemeal with the needs of divorced
parents; present parent education programs generally tend
to address specific themes.

Driekurs (1958) has attempted

to address the issues of social order in the family,
communication and causes of rebellion.

Ginott (1965)

attempts to help in discipline and communication, Baumann
(1975) developed a behavior modification program for the
children of divorce, and Blechman (1980) took a contrasting
approach to problem solving.

Generally the programs tend

to approach the divorced parent education problem from the
professional judgement of need (Harmon & Brim, 1980).

It

is assumed that divorced parents feel different about their
parent education needs and that consulting a parent
education resource that is designed with two parents in
mind, may not be very meaningful.

This smorgasbord of

programs, aims, methods, and approaches might confuse the
divorced parent needing help.
Is it worth the trouble?
practical?

How are they to obtain it?

Is it easy to get?

How much does it cost?

Is it

These unanswered
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questions could leave unmet needs, and thus a vacuum
created with no perceived solution.
Research has indicated that there is a transition
period where a person changes from a married state to
living single (Smith, 1980; Thompson & Spanier, 1983).
This transitional stage is thought to be emotionally
unsettling and difficult to accept for many divorced
parents.

It is a time of changing needs or even a

substantial re-evaluation of past aims and future goals.
It may take months for some, and years for others to
achieve this transition.

This may mean that parent

education programs developed for the divorced parent may
need to focus at certain points in the transition process,
or even assist in that process to be of greatest value.

In

the past there have been a number of methods for delivering
parent education intervention to parents.

Books, tapes,

speeches, community classes, college or university outreach
programs, direct mail, and Extension, are all examples of
methods used to deliver parenting materials.
arises: "Which are the most effective?
effective?

The question

Which are the least

Which would divorced parents find most helpful?

Which would they be most likely to use?

Even if programs ,

books, tapes, courses, and seminars are available, and
effective, how many divorced parents will avail themselves
of the opportunity to use one or more of them, and why is a
certain type preferred?
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The Purpose
The purpose of this research is to assess the self
perceived parent education needs of divorced parents.
Included in this is an assessment of the methods of
disseminating of material to divorced parents.

The

ultimate goal of the study is to draw from the information
that has been gathered, proposing recommendations as to
development of curriculum content, and recommending
deliv ery systems for divorced parents.
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REVIEW OF LITERATURE
There are a number of theories of behavior that are
potentially profitable for understanding the behavior of
divorced parents and the parent education needs they may
have.

These include, Adlerian Family theory, Systems

Theory, and Hill's ABC-X theory .

These theories can

contribute to our understanding of specific behaviors
relating to divorced and single parents.

Their review will

be cursory in favor of the broader and more accepted
Exchange theory.
Exchange Theory
Exchange theory has been accepted today as a pervasive
and inclusiv e theory, as an excellent micro explanation of
divorce behavior and is used by many family sociologists
(Lewis & Spanier, 1979; Scanzoni, 1972; 1979).

It provides

us with a helpful method of testing and categorizing data
that may otherwise be loosely organized.

Thaibaut and

Kelly (1959) were among the first to place the theory in
propositional terms with later work done by others;
specifically by Nye and Berardo (1979).

Exchange theory

concerns the exchanges humans make in daily life.

In

general, the theory postulates that humans avoid costly
behavior and seek rewarding statuses, relationships,
interaction and feeling states, so that their social
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profits are maximized (Nye, 1979).

The theory however, is

not one sided; it is assumed that with social profit come
social costs.
It is assumed that divorced parents will seek to
minimize the emotional costs insofar as possible and
maximize profits.

It will be important to discover the

time and social costs a parenting education program may
incure in the life of the divorced parent.

In addition

what are the specific profits divorced parents feel may be
received by participation in an intervention program.
These social profits and costs are not static or general in
nature.

That is, they are viewed through the eye of the

individual or the family.

These costs, or profits will

vary from groups, families, and individuals.
One key element of Exchange theory is the concept of
comparison level (Nye, 1979; Thaibaut & Kelly, 1959).
Comparison level is an explaination of the costs or rewards
as described above, in relation to how the divorced parent
family compares with other families they know.

For

example, their status as a divorced parent may be seen as
rewarding or costly in comparison with their previous
marriage, or with other divorced parents they know.

This

comparison level is one which represents known comparisons
in the individual's life.

From these comparisons the

individual forms a personal positive/negative continuum.
It is against this profile that comparisons are made.

This
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personal continuum is then balanced against the individuals
level of alternatives.

This is primarily a comparison "of

the outcomes in a given relationship, position, or mil i eu
to the alternatives to the relationship, position, or
milieu" (Nye, 1979, p . 3).

Whenever an individual

perceives that better alternatives are a v ailable they will
leave their present situation and seek a more rewarding
one .

They will, of course, not do this unless the

perceived profit/ benefit is great enough.
In the present review of this theoretical perspect iv e
the attempt is not to prov ide an exhaustive rev iew of
exchange theory but to review those areas of the t heory
most suited to explaining the behavior of div orced p are nt s ,
and as an aid to the prediction of their parent education
needs.
There are, as mentioned, a number of specific models
deriv ed from other parent education theories that have been
used in parent education.

Programs have used these

theories and applied them equally to divorced parents and
two parent intact families.

The programs have made no

distinction between intact and divorced or single parents .
A short look at the most influential of these wi l l yie l d a
general background of avaliable parenting programs.
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Alderian Family Programs
Dreikurs and Grey (1970) who espoused the Adlerian
Family Counseling approach indicate that children often use
negative rebellious behavior to gain recognition.

The

child acts in such a way as to produce the results he/she
desires.

It is further asserted by the Adlerian followers

that how and why the parents react usually reinforces a
particular mode of behaving in the child.
Dreikurs (1958) indicates that parents and their
children should be equal partners in family interaction.
The divorced family would seem at some disadvantage in this
process due to the availability of one less parent as a
decision maker.
Systems Programs
If a family is operating at an ineffective level, it
is nessessary to make some changes within the family for it
to operate more effectively.

satir (1972) indicated that

all of the ingredients in a family that are significant are
also changeable and correctable at any point in time.
Those would include, among other things, individual
self-worth, communication, and family rules.
Satir (1972) was among the first to advance the idea
or concept that the family is a system.
types of family systems, open and closed.

There are two
The major

difference between different family systems is the way they
react to stimuli from the outside.

An open family system
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allows input and even welcomes change from the outside,
whereas a closed family system fights change and does not
deal well with it.

self-worth, family rules, beliefs,

communications, and discipline techniques are all elements
of the family system.

Being aware that the family acts as

a system makes change possible.
Ginott
Ginott (1965) proposed "three steps to survival" that
help parents deal with children in times of stress. Ginott
felt parents should acknowledge to their children their
anger or frustration.

Parental anger should not make

parents feel guilty, however, parents should express their
anger in constructive ways.

This may be done by

recognizing the problem, then stating that the parent is
upset with the child.

The parent should then def i ne how

being upset affects the parent and the child.
Ginott's communication program is based upon mutual
respect and skill, which the parent must learn.

This

mutual respect means that the child's point of view is real
and important to both the child and the parent.

It means

that the parent does more than just give lip service to the
child's views.

One prime tenet is that the parent must

first understand the child's problem before giving advice
or instruction.
Ginott has indicated that parental conversations
should show the child how much the parent cares, and is
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concerned about the child's feelings.

Parents use

reflective listening to mirror the child's feelings, thus
allowing the child to review the messages he/ she are
sending and help to create solutions for his problems.
Ginott's ideas primarily concern areas of stress,
frustration and effective ways of dealing with anger.
ABC-X Theory
Hill's (1949) classic conceptual model, the ABC-X
formulation attempts to look at the family in terms of how
they meet stress events.

The framework of the theory can

be stated as follows:
"A (the event)--interacting with B (the family
cr i s i s meeting resources)--interacting with C (the
def i nition the family makes of the event)--produces the X
( the crisis)."

(Hill, 1949, p.141).

This theory suggests that when an event occurs which
is perceived by the family to be stressful, this event
produces a change in the family system as the family
readjusts to cope with the crisis.
Subsequent research has examined the family's
regenerative power or their ability to recover from the
crisis (Burr, 1973; LaVee, McCubbin, & Patterson, 1985;
Mccubbin, Cauble & Patterson, 1982).

Another factor is the

family's vulnerability, or ability to prevent a stressor
event from creating a family crisis.
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The present study will focus on this aspect of
regenerative power. This construct could be restated as the
divorced parents' and their children's ability to recover
from a crisis or even the divorce itself.

There are then a

number of programs based upon solid research and experience
(Carr & Carr, 1974; Davidoff & Schiller, 1983; Levant &
Doyle, 1983; Salts & Zongker, 1983).

Most research on

parent education does not deal with the divorced or single
parent any differently than two parent intact families.
Single Parent Education Programs
There are several specific single parent intervention
programs that have been used to a very limited extent.
They are reviewed here because they are representative of
the programs available to divorced parents.

The fir st was

developed by Blechman (1975) and was eventually formalized
into a program cal l ed "Family Problem-Solving Training"
(Blechman, 1980).
features.
a.

This programs has several unique

They are:
A family behavior interview, prior to admission

into the training.

This interview was for the purpose of

determining the need or benefit that a family may derive
from the training and their willingness to participate in
the training.
b.

There are a number of types of training or

intervention, based upon the family ne e ds.
areas of training available are:

The types or
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1.

Contingency management training

2.

Parent self control training

3.

Marital problem solving training

4.

Parent self sUfficiency training

5.

Parent child contingency training

6.

Family problem solving training

c.

The family repeatedly plays a family contingency

contract game which provides the basis for behavior change.
d.

There is an evaluation of the compliance with the

family contract before the training is completed.

This

helps to determine the potential long term impact of the
training before it is over.
e.

A decision is made between the family and the

trainer as to when formal and informal contact or training
will be terminated.
The family problem-solving training has some
outstanding multi-faceted parts.
the family as they are.
to need.

It attempts to deal with

It tries to adapt the instruction

It provides for follow up and evaluation of the

value of the training.

It has been specifically adapted to

the needs of the divorced or single parent.

It does not

deal with other factors of divorce adjustment that may
have an impact on the behavior of family members.

For

example, a reduced standard of living, role strain, or lack
of employment opportunities.

In evaluating this program

the major thrust of the study was the contingency contract
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made between parent and child.

The contract was to contain

solutions for problem behavior at home.

After the contract

was made, participants worked out solutions through the use
of a board game simulation.

If the proposed solution did

not work on the board it was assumed it would not work at
home.

Solutions were redrawn and agreed upon.

of the test are impressive.

The results

Of the twenty children who

participated in the study, 15 made significant
improvements. In addition the children rated themselves as
better than before.
Another training program was developed by Baumann
(1975) at Western Michigan University.

This program has

many of the same elements of the Blechman (1980) program.
There was the use of contracting between the trainer and
the parent.

There was not, however a contract between the

child and the parent.

This program was a one-time training

which did not differentiate between needs of different
divorced parents.
training.

All participants received identical

Parents participating kept daily information on

behaviors that were targeted for change.

Finally, each

parent was given a pre and post-test on behavior principles
and verbal attitudes toward their children.

The program is

primarily focused upon the attempt to change behaviors in
both parent and child through behavior modification.
However, as discussed earlier it did not deal with needs
which, if left unmet, may continue to aggravate family
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relations and behaviors, as well as long term adjustment.
The parents in this study were trained as if they were
going to become counselors.

This skill for teaching the

program was a big reason that the program had long term
success.

Parents, according to the study were able to

generalize their learning to other behaviors not covered by
the program. This program did not attempt to deal with the
emotional adjustment of the parent.

The results of this

research program were mixed, with the children and the
parents both scoring higher on self tests of reported
behavior.
According to Warren and Amara in their review of
single parent, parenting education programs there have only
been two programs which emphasize both the parenting aspect
of training and the needs of the children (Warren & Amara,
1984).
both.

Programs tend to focus on one or the other, but not
In addition, Kessler (1978) found that programs

which emphasize structure rather than support group like
atmosphere are preferred by participants.

One program that

Warren and Amara (1984) reported on was developed by
Barnett.

This program is characterized by specific

parenting information, and specific child adjustment
information and intervention.

Parents were also provided

with information for future problems the child may have as
a result of the divorce and how to deal with these problems
if they come up.

The program was found to be effective in
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assisting the parent to adjust to the divorce, parents also
reported their childrens adjustment improved in the short
run.
Kessler (197B) developed a divorce adjustment group,
to compare three different modes of treating adjustment to
divorce.

She attempted to determine the relative value to

the participant of a structured, vs. unstructured
treatments.

She also held one group as a control group.

Her findings suggest that a skills building component
should be a part of a structured program for greatest
success.

Parents who were in the structured group reported

significantly higher ratings on self concept, and described
themselves in more positive terms after the program.
Research findings were not significant for the unstructured
group.
Salts and Zongker (19B3) developed a study to discover
the impact of a divorce adjustment counseling group.

Those

who participated in the counseling sessions reported
significantly higher adjustment satisfaction.

They had

three groups, one structured counseling, a second
unstructured, and a third control group.

In this study as

reported above both groups reported significantly higher
adjustment rates than the control group.

One very

interesting part of this study was that on a post post-test
program later, that adjustment increased even higher
suggesting that time may be a major factor in divorce
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adjustment.

This study also reported significantly higher

ratings of self concept after the treatment of both groups.
One of the key findings of this group study is that the
researchers believe that if left alone most people would
finally adjust to their divorce, but that an intervention
program speeds that adjustment process up, giving the
divorced parent a quick start in a sense.

The counseling

approach may also provide a support system which gives the
divorced parent a jump-off point.
Thessen, Avery, and Joanning (1980) developed a post
divorce adjustment program based upon building
communication skills.

They divided participants into two

groups, experimental or treatment group and a control
group, each consisting of fifteen divorced persons.

The

treatment group was given 15 hours of communications skills
to develop interpersonal relationships.

The treatment

group significantly increased in overall divorce adjustment
and increased their empathy skills.

They did not increase

in self-esteem or self-concept nor did they feel any
greater social support or ability for having taken the
program treatment.
Parent Education Issues
All of the above programs have different components.
These components have not been brought together into one
program to bring the essential elements of a single parent
education training program together.
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In a national sample, two parent families
(Sparling, Loman, Lewis, & Bartel , 1979) were asked to rate
their need for parent education. This survey illistrated to
the author that the top concern for mothers (not
necessarily divorced mothers) were:

Building your childs

self confidence, what to do with sick children, how to
prepare your child for learning, how mental abilities
develop in children, active learning, and getting along
with siblings.

There is no single-parent education program

that deals with each of these issues inclusively.
(1981)

Apolonio

in his national assessment of needs of parent

education by professionals found that 59% of the
professionals felt a need for increased avaliability of
parent education courses and workshops.

If current parent

education programs are meeting the needs of divorced
parents, then why do almost two out of three professionals
perceive the area of greatest need; the development of
parent education courses and workshops?
In his study Apolonio made an attempt to discover
which areas of information were most needed by
professionals.

Of forty content areas, single parenting

ranked as the third greatest need by professionals.

This

may either mean that professionals perceive a deficit in
the information available or that the problem is becoming
bigger than present information can deal with.

As for the

divorced parents themselves, since few have been asked
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about their needs, present information may be of little
relevancy.

If this is true, the professionals high rank

for single parent materials may be a reflection of this
failure to meet the needs of the divorced parents they work
with.

It may even reflect the unasked question of why

there is a lack of Parenting Education aimed at divorced
parents.
There are several issues in the literature that have
received little attention but which have been shown to have
an impact on divorce adjustment.

The first is religion.

Goode (1956, 1963) has indicated that persons who are
active in a formal religion are able to adjust more quickly
and smoother.

This may raise several questions about the

impact of religion on the divorced parent adjustment.
example:

For

Would a program offered or taught through a

religion be more effective, or better attended?

Do parents

perceive religion as a desirable force capable of assisting
them?

Some may feel less comfortable in a religious

setting.
Another issue is that of the extended family.

Again,

Goode (1956, 1963;) and others (Porter & Chatelain, 1981;
Spanier & Fleer, Undated) have indicated a strong
correlation between the closeness of extended family ties
and the adjustment to divorce.

Perhaps parenting programs

need to deal with the extended family.

Maybe these

programs need to include significant family members in the
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learning and adjustment process.

These family members may

then become more knowledgable and skillful in assisting the
div orced parent through the adjustment.
Concurrently with the extended family issue is the
issue of the children.
children?

Can they?

Do these courses need to help the
Much research

(Cochran, 1981 ; Goode,

196 3 , 1956; Kurdek & Siesky, 1980; Spanier & Fleer,
undated) has focused upon the impact of the divorce on
children.

The adjustment of the child in the literature

seems to be mostly correlated to the parents' adjustment.
(Kurdek & Siesky, 1980).

How much then, of a program

should focus upon the impact and adjustment to divorce in
the lives of the children?
Another major issue faced in this study is the method
of delivery of the parenting education materials to the
divorced parent.

In a study by Gotts, Coan, and Kenoyer,

(197 7 ) of a national sample of parents, it was found that
parents ranked reading materials as their number one
priority for parenting information.

This may suggest a

prime method of the delivery of materials to divorced
parents.

We do know many of those who are div orced have

lowered economic resources and at least in the case of the
females their education in many cases was less than that
their husbands (Brooks, 1981; Holcomb & stith, 1985).
Harmon and Brim (1980) point out, that recent research of
reading abilities of adults would lead us to believe that
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between a third and one half may be unable to read basic
materials, and that material on parenting at a high school
grade level may be unreachable for many.
This basic inability to read may be a confounding
problem for writers of parenting materials.

In another

study of readability, Abram and Dowling (1979) rated the
top fifty parent education books on their readability.
Twenty-nine of the fifty books were above the high school
level and of that group twelve were written on the college
level.

Another more recent study by Holcomb and stith

(1985) supported Abram and Dowlings earlier assertions.

In

addition they point out that many writers assume the two
parent model of family which may turn off divorced parents.
Divorced parents are motivated to seek parenting
information in order to solve their problems at hand and if
the material makes the two parent assumption, it may be
rejected.

Clearly, then, the readability of parenting

material for the participant will be a major factor in
assessing it's ability to satisfy their perceived need.
There are other factors unique to divorced parents
that may make parenting information hard to access.

They

have fewer hours of free time to devote to parenting
education, due to an increase in role responsibility.

The

average divorced parent who works, as well as keeping a
home or apartment, may have very little time left over for
any activity which does not present a very rewarding use of
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the time.

Most single parents are women, who are likely to

be living at a reduced or lower economic level.

Their

decreased purchasing power to purchase these parent
education materials or tuition will certainly affect their
use of them.
Divorced parents are adjusting to many divorce issues
that affect their ability to parent.

Consequently, a final

question to consider is the effect of time since divorce
upon specific parent education needs.

As has been

suggested earlier in this review, there may be a number of
emotional stages a single parent goes through which will
effect their needs.

Some of those suggested include:

first, psychological (prior to social or actual divorce);
second, to divorce itself; third, a period of stress and
reorganization; fourth, psychological adjustment.

The

stage in which a divorced parent is in with regard to these
four periods may well directly affect both the type and
amount of need .

A parent already having made the

adjustments may have little need for help in dealing with
the stress or emotional adjustment issues but still have
need for communication and discipline solutions.
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METHODOLOGY
Subjects
A sample of 150 divorced parents of both sexes was
sent a survey questionnaire designed by the author and
members of the graduate committee.

The data from the

questionnaire were designed to measure the parent education
needs of divorced parents.

The questionnaire was designed

to give future direction to writers of parenting programs
for the divorced parents.
For the purposes of this study a divorced parent is
defined as: Any currently divorced person, who has custody
of at least one child under the age of eighteen.

The

respondents varied in age, length of time since d i vorce,
number of children, adjustment to divorce, and other
factors.

The commonality is their divorced status and that

they have at least one child.
Questionnaire Design
The questionnaire format was developed and agreed
upon after three separate pre-test trials and discussions
with divorced parents who were pre-tested on the
instrument.
Appropriate questions to test the stated hypotheses
were developed with the aid of Dr. Glen Jenson.

These

questions were reviewed by the committee several times and
all questions were used in at least one pre-test.

After
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this procedure all questions were reviewed again
individually.

The result was fewer questions and

consolidation of others.

The final draft was tested on a

group of 23 divorced parents.

This time as before, the

respondents were asked to comment on the questions,
content, organization and the format.
observations were:

Some of their

"It is too female oriented", "It took

too long", "It didn't ask enough about money problems".
Again, as a result, several more questions were eliminated,
combined and modified.

Finally each committee member was

asked to review it and comment on individual questions
which led to the final revision which was pre-tested on a
group of eight divorced parents.
General Information
This part contained 15 questions primarily those
relating to the independent variables.

A summary of the

questions follows:
How do currently married and divorced parents needs
compare?
In what ways do needs of divorced parents differ?
Do you feel there are adequate resources for divorced
parents?
Additional questions asked about:

Sex, education

level, income level, ages and sex of children living with
you, current marital status, number of years
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divorced, number of times divorced, y ears married before
divorce , and religious affiliation and how often attended.
Another group of questions asked about use of
resources such as:

Parents, books, tapes, local parenting

classes, professional counselors, and religious leaders.
The resource section was broken down into four categories
for ease in testing .

They were:

1.

Family resources

2.

Written resources

3.

Course resources

4.

Professional resources

The content areas section had 56 questions focusing on
areas that parents may want further information or
assistance.

Some examples are:

Helping to teach your

children about sex, teaching your child responsibility, how
to handle loneliness, information about child abuse, how to
manage your time more effectively, etc.

The content

section was broken down into two categories for ease in
testing.

They were:

1.

Child growth, development and adjustment needs

2.

Personal growth, development and adjustment needs

Procedure
The major source of respondents came from two areas:
Ogden, Utah; Houston, Texas.

In each of the two sampling

areas the same procedure was used .

Two attorneys with

sizeable divorce practices, were contacted and asked for
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their assistance in the research.

The total client list of

divorce cases was reviewed and coded for those having
custody of children.

Then starting with the "A"s, each

fourth client was sent a questionnaire.

Each questionnaire

envelop included a self-addressed stamped envelope for the
divorced parent to return the survey.

On the first

mailing, 31 surveys of 150 sent were completed and
returned.

Another 32 surveys were returned by the post

office as undeliverable.

Those who did not return the

survey were sent a postcard follow-up request ten days
after the original mailing.
additional 11 surveys.

This procedure yielded an

If the survey was not returned

within ten days of that mailing they were mailed a new
survey with a request that they fill it out and return it
as soon as possible.

The final request yielded an

additional five surveys being returned.

There were also

nine surveys returned by divorced parents who declined to
do the surveyor who left out significant amounts of
information.

This means that the sample size was lowered

to 118 deliverable surveys.

The low rate of usable returns

was about 40 percent, reflective of the sensitive nature of
this information.

The total yield was 47 surveys being

returned from the original mailing of 150.
Each respondent was sent a questionnaire which
included questions designed to test the six null
hypothesis.

The analysis of the data was accomplished
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through the use of the standard SPSS computer program.

The

major recommendations of this study came from the analysis
of the data.
Hypothesis Testing
The following hypotheses are presented in the null
form.
1.

There is no significant difference among divorced

persons in the perceived effectiveness of available parent
education materials, based upon sex, time since divorce,
educational level, income level, and age.

(Questions 16-39

were designed to test this hypothesis.)
2.

There is no significant difference among divorced

person's perceived needs for resources in child developme nt
areas based upon time since divorce, sex, educational
level, income level, and age.

(Questions 40-59 are child

growth and development oriented and provide understanding
of how important divorced parents perceive this area.)
3.

There is no significant difference among divorced

person's perceived needs for resources in the personal
growth and development area based upon sex, time since
divorce, educational level, income level, and age.
(Questions 60-96 are personal growth and development
adjustment oriented and provide understanding on the
importance divorced parents place on this area . )

30
RESULTS AND DISCUSSION
Demographics of Sample
The individuals who participated in this survey were
unevenly distributed in regard to sex.

The women (73.7%)

out numbered the men, who made up 26.3 percent of the
sample.

The total number of respondents who returned

useable questionnaires was 47.
The sample was drawn from two areas of the country;
Houston Texas, and Ogden, Utah.

The Houston sample

consisted of 100 urban dwelling divorced parents.

Of the

Houston sample, 27% were returned by the Post office
because respondents had moved and left no forwarding
address.

This left a usable mailout of 73.

Only 14

respondents returned the questionnaire and six of those
were unusable due to respondents not filling in major
portions of the questionnaire.

The Ogden sample, primarily

from a medium-sized urban city, consisted of 50 surveys.
There were five surveys returned for lack of a forwarding
address, and three that were unusable.
returned that were usable.

Thirty surveys were

This then created a total

sample size of 38 or a usable rate of return of 35 percent.
There are some mitigating reasons for the low rate of
return.
a.

The are:
The two attorneys were very different in the way

they operated their practice.

The Ogden Attorney counseled

with his clients, made sure they understood the
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ramifications of the divorce, he became a confidant and a
counselor.

His clients had great respect for him

personally.

On the other hand, the other attorney in

Houston seldom counseled with his clients, his was more of
a "divorce factory" and very little attempt was made to get
to know his clients.
divorce.

Some even resented him for the

The Ogden sample were responding to a friend,

while the Houston sample were more ambivalent toward their
attorney.

The response from each sample supports this

conclusion.
b.

There were other general factors which can be

summarized as follows:
1.

Divorced parents are under greater role strain

than two parent families.

The additional fifteen minutes

may be just to much for them.
2.

There is little or no benefit to them for doing

the survey.
3.

Reviewing the divorce experience may be painful.

Educational Level
On the survey, six levels or categories of
educational attainment were identified.
were asked to choose one of the six.

The respondents

The six levels are:

Did not complete high school; Completed high school or
G.E.D.; Some college or technical school; Completed an
associate degree or technical school; Completed college;
and post graduate work, or course work.

The data in
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Table 1 show the level of education.

As can be seen, the

most frequent appearing category were those who had
completed two years of college or trade school.

The table

shows the majority of the sample falls into categories
represented by those who have completed high school on
through completion of about two years of cOllege or trade
school.

This accounts for 86.8% of the respondents.

There

are only 2.6% of the sample who did not complete high
school.
less.

About 29% of respondents completed high school or
Almost 10% of the respondents had completed college

or some graduate school.

The respondents have a higher

than average level of education than is found in the
general population of the united states which is 12.1 years
of education (McDonald, 1981).
Income Level
Income was also categorized into eight levels.
ranged from $5,000 to $35,000 and over.

They

The largest

portion of the sample (31.6) indicates an income level of
$11,000 to $15,999 per year.

Table 2 indicates that 15.8%

of the sample had incomes of $36,000, or more.

The lower

end of the income categories illustrated that 7.9% of the
sample were earning less than $5,000.
making less than $10,999.

Another 5.3% to be
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Table 1
Educational Attainment of Respondents
category

Freq.

Percent

Did not complete high school

1

2.6

Completed high school or GED

10

26.3

Some college or tech. school

11

28.9

Completed Associate degree or
technical school

12

31.6

Completed college

3

7.0

Post graduate or college courses

1

2.6

Totals

38

100%

Table 2
Reported Income Level of Respondents
Description

Frequency

Percent

Under $ 5,000

3

7.9

$ 5,000-10,999

2

5.3

$ 11,000-15,999

12

31. 6

$ 16,000-20,999

6

15.8

$ 21,000-25,999

3

7.9

$ 26,000-30,999

4

10.5

$ 31,000-35,999

2

5.3

Over $ 36,000

6

15.8

38

100%

Totals
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It is interesting to note that 68.4% of the population
sample had incomes below $20,000.

with a mean number of

children of 2.8 for the total sample, it would appear to be
difficult for the respondents to make house or rent
payments, car payments and other necessities.

The data

does indicate a wide divergence of income level among
respondents.

As illustrated in Table 3, the respondents were asked
to list their age in one of the eight categories which
started at age 19 and went up in five year intervals to age
50 and above.
age 25.

The mode age category was thirty-fiv e to thirty-

nine (31.6%).
expected.

None of the sample respondents were under

This is a somewhat older sample than was

One interesting note is that the men in this

sample tended to be younger than the women.

The men had a

mean age of 30-34 and the women had a mean age of 35-40.
Approximately 11% of the sample were over age 50.

There were 10 males in the sample and 28 females.

A

frequency distribution across the independent var i ables a nd
is illustrated in Table 4.

This table also illustrates

some of the major differences in the sex of this sample.
These findings support other widely quoted references that
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males tend to remarry earlier than women.

This sample

reflects a younger group of males and a greater portion of
females responding.

The females tended to have lower

economic levels, as does educational attainment reflect the
same pattern.

It was interesting to note however that the

males in this sample had been divorced about the same
amount of time and are attending religious services at
about the same frequency as the females.
Table 3
Age of Res20ndents
Description
Of category

Frequency

Percent

18 & Under

0

0

19-24

0

0

25-29

5

13.2

30-34

6

15.8

35-39

12

31. 6

40-44

6

15.8

44-49

5

13.2

50 and above

4

10.5

38

100%

Totals
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Table 4
Differences of Sample by Sex
Description

Average male
response

Age

30-34 years old

35-39 years old

Income

$31,000 to 35,999

$16,000 to 20,99 9

Education level Some college
Note:Mode

Completed 2 yrs college

Time since Div. 3 years

Average female
response

Some co l lege
Completed high
school
3 years

Church
Attendance

weekly 67%

weekly 67%

When the data were analyzed by sex and the likelihood
of using parent education resources now and in the future,
some interesting differences appeared.
differences easy to see.

Table 5 makes these

As may be expected females were

more apt to use family and friends more often.

Females

used every resource more frequently than males with the
exceptions of:

video programs, social service agencies,

support groups, religious leaders, parents, and
professional or family counselors.
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Table 5
Differences on Likelihood of Using Resources Now or in the
Future Expressed in Percent
*Expressed in Percent
Used no
resources
Parents
Brothers and
sisters
Friends
Inlaws
Books
Pamphlets
Magazine
articles
Case studies
College or
University
course
Community
course
Cassette tape
program
v ideo programs
Educational TV
Workshops and
seminars
Local family
ed. ctr.
Home study class
Cooperative
Extension Itr.
social service
agency
Parenting class
Professional
counselor
Support group
Religious Idrs.

Male response

Female response

10

o

75

67

10

28
28

20

o

10
10
10

o

20

3.6
39

17
43

7

21

10

25

o

14

10
10

21

20

28

10

3.6

7

o

10

o

o

20
20

7.1
32

30

32
14.3
35. 7

20
40

*Percent exceeds 100 because respondents could check more
than one item.
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Time Since Divorce
This is one of the few areas of this survey where the
means for men and women, were the same.
of time since divorce was three years.

The average length
However, as can be

seen in Table 6 the mode was different with the most
stating they had been divorced two years.

One factor may

have been the relative long time (6, 8, and 11) years some
of the respondents had been divorced.

This would tend to

pull the mean upward.
Table 6
Length of Time Respondents Reported Since Divorce
Length of time
Divorced

Frequency

Percent

Less than 1 year

5

13.2

One year

3

7.9

12

31. 6

Three years

4

10 . 5

Four years

4

10.5

Five years

3

7.9

six years

1

2.6

Eight years

3

7.9

Eleven years

1

2.6

2

5.3

Two years

Missing
Total

36

100%

39

Marital status
The respondents were asked about their current marital
status as a check to make sure that the sample consisted of
divorced persons.

In the sampled group only six had

remarried, and were dropped from the sample, while 78.9%
noted they were divorced.

This seems to follow current

divorce and remarriage trends which indicate that about one
half of all divorced persons will be remarried within five
years of divorce (Spanier & Glick, 1980).
divorce, about 72% will eventually remarry.

Of those who do
This makes

this sample very interesting in light of the number of
years most had been divorced.

It would be anticipated

that within three years, about three fourths of this sample
will be remarried.
Number of Divorces
The respondents were then asked how many divorces they
had experienced.
three divorces.
one time.

No member of the sample had more than
Twenty-nine (78.4%) had been divorced only

Seven (18.9%) had been divorced twice.

Number of Years Married
Prior to Divorce
The next question asked respondents to indicate how
many total years they had been married prior to divorce.
The length of time they had been married ranged from a low
of two years to a high of thirty-five years as can be seen
in Table 7.

The mean number of years married was 15 years.
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The number of years married prior to divorce is somewhat
longer than was expected.

Spanier and Glick (1980) point

out that about nine out of ten first divorces occur before
ten years of marriage .

In this sample, only 33.4% had

divorced within the first ten years.

However, the mean is

pulled upward somewhat by the high number of years married
by a rather large percentage of respondents.

The mode was

13 and 18 years.
Table 7
Length of Marriage
Years
2
3
6
7

8
9
10
11

12
13
15
17
18
19
20
25
28
32
35
Missing
Totals

Frequency

Percent

1
1
3
1
2
1
3
1
1
4
3
1
4
2
3
2
1
1
1
2
36

2.6
2.6
7.9
2.6
5.3
2.6
7.9
2.6
2.6
10.5
7.9
2.6
10.5
5.3
7.9
5.3
2.6
2.6
2.6
5.3
100%
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Religious Affiliation and Activity
The next demographic questions had to do with
religion .

Goode (1956) indicated that religious

participation would mitigate the adjustment to divorce.
For that reason, religion was included in the survey.
Respondents were asked to check their religious
affiliation.

There were six options for respondents to

choose from; they were:

Catholic, Protestant, Jewish, LDS,

no preference, and other.

Ninety seven percent of the

sample indicated being a part of organized religion.

The

respondents indicated the following religious categories:
a.

Protestant

13.2%

b.

LDS (Mormon) 78.9%

c.

Catholic 2.6%

d.

Jewish 0

e.

No preference 2.6%

f.

Other 2.6%

The respondents were then asked to rate their activi t y
by checking whether they attended either: Weekly, once or
twice per month, once or twice every few months, seldom, or
never.

The group seems to be quite religious with 83.8 %

attending church at least one time a month .
Needs and Resources
The first question asked sample respondents to give
their perception of the needs of divorced persons vs. nondivorced, married persons.

Their choices were:

They are
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more, less, or about the same.

Their answers showed that

as a group, 73.7% of respondents felt that their needs were
greater than currently married persons.

only fi v e persons

from the sample felt their needs were less.

The survey d id

not permit the respondents to tell in what ways their needs
were different.

The next general question was: In what

ways do the needs of divorced persons differ from married
people.

The respondents were asked an open ended question

for their perceptions of the differences.
categorized by the researcher.
Table 8.

Responses were

A ranked list is found in

As can be seen, the greatest number (17 or 34%)

of respondents indicated that having no one to help make
decisions and assist when needed was the area of greatest
perceived difference.

Next was the differences i n

financial resources available after divorce, with eight
parents expressing negative perceptions of difference.
Other perceived differences of significance were: Low self
esteem and no emotional support, loneliness, and custody
problems.
The final question asked if they felt there were
adequate resources for divorced persons.

Fifty percent of

the respondents felt there were enough, while 36.1%
indicated there were insufficient resources.
13.9% had no opinion on the question.

The remaining

Questions
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Table 8
Divorced Parent Perception of Differences Between Divorced
and Married Families
Rank

l.

Description of
the response

Frequency Percent
responses

Lack of a partner to help make
decisions, talk to, help out
once in a while, etc.

17

34

2.

Lack of financial security

8

16

3.

Custody of the children problems

5

10

4.

Loneliness
Low self esteem-looked down upon

4
4

8
8

5.

People to date-contact with
the opposite sex

7

14

6.

Role models for children
Need for a baby sitter or
day care

2

4

2

4

Not feeling included in my religion

1

2

7.

Total responses

50

1 00%

40 to 96 asked about needs respondents had felt that could
be met by parent education resources.

These questions were

divided into two categories: Child development and
adjustment needs, and Personal adjustment and development
needs. Tables 9 and 10 illustrate the rank order of the
needs in these two areas.
Number and Age of Children
Each respondent was asked to list the age and sex of
each of their children living at home.

The mean number of
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Table 9
Rank Order of Preference for Resources In Development. and
Adjustment Needs
Information Needed

Frequency

Helping your children develop
a positive self identity
Developing positive behaviors
in your children
Teaching your child
responsibility
How to provide the proper
discipline & guidance
Communicating with your child
more effectively
Helping your children solve their
own conflicts
Helping your child to develop
socially
Developing your childs intellectual
capacity
Helping your child adjust to a
possible stepparent
Teaching your child decision
making skills
Help in understanding the normal
development of a teenager
Helping your children develop a
healthy sexual outlook
Helping your child feel good about
your ex-spouse
Help in teaching your children
moral values
Help in developing nurturance and
love for your children
Understanding the normal life cycle
of children
Knowing what to do with sick children
Understanding the role of nutrition
in your childs life
Help in selecting good quality daycare for your children
Teaching your children about death

Rank

25
23

1

22

3

21

4

20

5

19

6

18

7

13

8

13

8

13

8

11

9

11

9

11

9

8

10

7

11

6

12

5

13

3

14

3
1

14
15

2
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Table 10
Rank Order of Preference for Resources In Personal Growth.
Development. and Adjustment Needs
Information Needed

Frequency

How to deal with depression
How to deal with role overload,
work, children, no help
Handling and coping with stress
How to develop family strengths
How to handle loneliness
Resolving conflicts with your
ex-spouse
How to manage your time better
Help in dealing with the social
stigma of divorced people
Help in solving immediate
financial problems
How to provide a father role
model for your children
Help in becoming financially
independent
What support systems are
available to the divorced parent
Adjusting emotionally to your
divorce
Preparing for the challenge of
remarriage
Making more effective decisions
Making new friends
Feeling at home in your religion
now that you are divorced
Preparing to date again
Solving general personal problems
and conflicts
Developing your own self identity
Relaxing and accepting the world
around you
Adjusting socially to your divorce
Legal rights information
Understanding the role of
nutrition on your emotional outlook
How to prepare your children for
a possible step-parent
How to deal with personal sexual
needs

Rank

21
20

1
2

20
20
19
19

2
2
3
3

18
17

5

17

5

15

6

15

6

15

6

4

15

6

14

7

13
13
12

8
8

12
12

9

12
12

9
9

12
11
11

10
10

10

11

9

12

9
9

9
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Table 10. continued
Communicating with others more
effectively
Resolving the legal issues related
to my divorce
Knowing where to get professional
help
Help in developing/maintaining a
suitable career
Help in developing a general love
for others
Understanding the male adjustment
to divorce
Information on alternative
lifestyles
Determining your own moral values
How to provide a mother role for
your children
Adjusting to children & ex-spouse
problems
Information about child abuse

9

12

9

12

8

13

7

14

6

15

6

15

6

15

4
4

16
16

3

17

o

18

children living at home was 2.8 children.

The sex of the

children was quite evenly divided.
Parenting Resources Used
By Sample Respondents
This part of the survey has to do with the parenting
resources that divorced parents used prior to divorce,
after their divorce, and ones they would use in the future.
Only three (7.8%) from the entire sample of both males and
females said they had not used any parenting resources.
The rank order of the resources used before,
immediately after, and likely to use in the future are
illustrated in Tables 11 and 12.

It is clear that there

are some differences and some similarities that remained
constant between the three periods of time.

For example,
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to see those resources least likely to be used now, before
divorce, showed that the least used resources were:
Cooperative Extension, home study course, video programs,
cassette tape programs, case studies, support groups,
social service agency, local parenting class, a local
family education resources center, community and college or
university courses, workshops and seminars, and educational
TV all got ten or less responses.

Of that same group all

received less than 11 responses in the after divorce and
all received less than 11 votes in the likely to use in the
future category.

The consistency of the non-use of these

resources held up in the three different time periods.
Most of the items used before divorce remained in the
top ranking with the exception of: inlaws, friends, and
brothers and sisters.

All resources in the use in the

future column had less total responses than before or after
divorce columns.

This may mean that as they progressed

through their divorce, that they became more discriminating
in their use of resources.

The resources which stayed on

top as the ones used before, after, and in the future were:
Books, magazine articles, religious leaders, professional
counselors, and friends.

The resources which changed the

most from various points in time:

Pamphlets ranked as 9 in

the before divorce, but went to a rank of 6 after divorce
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Table 11
Ranking of Resources Used by Respondents Prior to Divorce
Rank Description
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.

14.
15.
16.
17.

Friends
Books
Brothers & sisters
Religious leaders
Magazine articles
Professional & Family
counselors
Parents
Inlaws
Pamphlets
Educational TV
Workshops and seminars
College & university
courses
Community courses
Local family education
resource center
Local parenting class
Used nothing
social service agency
Support groups
Case studies
Cassette tape programs
Video programs
Home study course
Cooperative Extension
newsletter
Other

Responses
25
20

19
17
16
15
13
12
11

10
7

5
4

4
4

3
3

3
2
2
2

1

o
o
199 responses
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Table 12
Ranking of Resources Repondents will Likely Use in the
Future
Rank
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

Description

Responses

Religious leaders
Magazine articles
Books
Professional family counselors
Parents
Local parenting class
Friends
Workshops and seminars
Brothers and sisters
College or University course
Educational TV
Community course
Support group
Pamphlets
Cassett tape course
Cooperative Extension newsletter
Social Service agency
Local family educational resource center
Case study
Video programs
Used nothing
Other

14
13
12
12
11
11
10
10
9
8
8
8
7
6
4
4
3
2
2
1
a
160
responses

and then to 9 for use in the future.

Parents as a resource

had an even wider variation going from a rank of 7 before
divorce to 14 after divorce, to ranking at 4 in the likely
to use in the future.

Inlaws as a resource started at 8

before divorce and stayed at 8 after divorce but went to a
rank of 13 or last in the likely to use now category.
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Hypothesis Testing
Hypothesis I stated:

There is no significant

difference among divorced persons in the perceived
effectiveness of available parent education resources,
based upon sex, time since divorce, educational level,
income level, and age.

Respondents were asked to fill out

questions which asked them to rate the effectiveness of 24
parent education resources.

These 24 parent education

resources were found in items 16 to 39 on the survey and
labeled before divorce and after divorce.
was used on this hypothesis.

An ANOVA test,

The results of the ANOVA at

the .05 level of significance indicated no significant
differences among any of the independent variables.
Therefore the null hypothesis is retained.
Null hypothesis 2 stated: There is no significant
difference among divorced persons perceived needs for
resources in the child growth and development divorce
adjustment questions based upon sex, time since divorce,
educational level, income level, and age.
59 were used to test the hypothesis.
for statistical analysis.
the .05 significance level.

Questions 40 -

The ANOVA test was

The analysis was performed at
The results indicate that

there is no significant difference, therefore the null
hypothesis is retained.
Null hypothesis 3 states: There is no difference
between divorced persons perceived need for resources in
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personal growth and development divorce adjustment
questions based upon sex, time since divorce, education
level, income level, and age . Respondents were asked to
circle all content areas which they have felt a need for
more information or help.
questions 60 - 96.

This hypothesis covered

An ANOVA test of significance was used.

Table 13 shows the results of this testing of parent need
for resources.

As can be noted, age was the only variable

showing significance.

Respondents under 34 had a lower

mean of 54.4 indicating a lower perceived need for personal
growth and development divorce adjustment needs, whereas
those 35 and over had a mean score of 64.0 which indicates
a significantly greater perceived need.

Some factors which

my help us understand the reason for this difference may
be:
a.

Presence of adolescents in the home--usually a

stressful parenting experience.
b.

Most of the divorced parents had reduced incomes,

and age would compound their problem of starting over.
c.

There may be some expectations at this time of

life that may not be met now, as a result of divorce.
This one area of significance is not enough to reject
the null, therefore it is retained.
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Table 13
ANOVA Scores of Sex. Time Since Divorce. Education. Income.
and Age as they Relate to Personal Development and Divorce
Adjustment
Source

df

Sex

1

Time since
divorce

1

Education

1

312.4

1. 96

151. 6

.95

Mean
Score
521. 8
44

f

3.28
.27

Income

1

Age

1

672.1

4.2

Error

1

159.1

4.2

Significance
Level
.080
.60
.171
.33
.049
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SUMMARY AND CONCLUSIONS
Review of Findings
The main purpose of this study was to ascertain the
self-perceived needs of divorced parents in the area of
parent education.

This research attempted to measure this

need on several different independent variables:

sex,

length of time divorced, educational level, income level,
and age.

The research instrument was developed by the

researcher and the graduate committee.

When completed the

questionnaire had three basic parts:
1.

Demographic information.

2.

A before, after, and now inventory of parenting

program delivery methods that divorced parents could
conceivably use.
3.

An inventory of specific content needs which

divorced parents could want in a parenting program.
The sample was quite well educated, probably above
average with 70.1 percent having at least some college
background.
low.

Their income's were spread from high to very

Most had incomes of about $11-16,000 annually.

On

the average, the men had incomes of $15,000 more than the
women.

On the independent variable of age, the mean was

35-39 years.

The sample did not contain many young

divorced persons under 25 years old.

This may have been a

factor of the types of attorneys used to help gather the
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sample; they only do divorces.

Younger and less

experienced persons may go to a family attorney.
There were 9 males and 28 females in the survey which
indicates a female bias in the results.

In the areas of

time since divorce, marital status, number of divorces, and
number of years married, there seemed to be few differences
in the sample.

However in the area of the number of years

married it was discovered that the sample was married
somewhat longer than expected.

The national average for

divorce is about seven years, whereas this sample had an
average of fifteen years, almost twice national statistics.
This may have been influenced by the high number of utah
respondents in the sample.

Utah residents do not have an

exceptionally high divorce rate (McDonald, 1981).

When

looking at religious affiliation, it was found that 78.9%
of the sample were LDS (Mormon).

Ninety-seven percent of

the sample indicated as being a member of an organized
religion.

The sample as a group not only were members but

attended quite often.
As the data in Table 5 indicated, the men and women of
the sample preferred the use of different kinds of delivery
systems. The men seemed to want to use more :
1.

Parents help

2.

Video programs

3.

Local family education center

4.

Social service agency
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5.

Support groups

6.

Religious leaders

Women preferred the use of all other parenting
resources more than men.

However, while males or females

may have used more or less of an individual item, when use
was high for males it was high for females too.

Table 12

shows the resource methods that both sexes express most
desire to use.
not want to use.

In Table 14 the data shows those they did
It may be just as important to know what

is not wanted as to know what is wanted.

There were

several areas where there was not general unanimity.

These

are also shown in Table 13.
In summary then, from this part of the study and this
sample it seems that regardless of the independent
variables, divorced parents would prefer to have parenting
information delivered to them by: parents, religious
leaders, professional counselors, parenting classes,
workshops and seminars, or by University or college
courses.

They seem to have very smaller desire to use

their inlaws, case studies, home study materials, or
Extension materials.
The impact then for those who write parenting classes
seems to be clear for this group.

One recommendation that

seems to be reasonable from this study is that given the
high regard for religious leaders, and the high approval of
classes, courses, seminars, and workshops, that these
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Table 14
Rank Order of Preferred Parent Education Resources by
Both Sexes
Most Preferred Resource
Parents
Religious leaders
Professional counselor
Parenting class
Workshops and seminars
College or university course
Moderate Preferred Resources
Pamphlets
Community course
Educational TV
Low Preferred Resources
Inlaws
Case studies
Home study class
Cooperative Extension newsletter
Mixed Preference for Resources
Books
Magazine articles
Cassette tape programs
Support groups
Brothers & sisters

resources might be combined with some success.

A religious

leader teaching a divorced parenting program should be well
received.

It may well be that this is also what divorced

parents feel would make them feel at home again in their
faith.
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The content areas of the survey were divided into two
general areas:

needs.

1.

Child growth, development, and adjustment needs.

2.

Personal growth, development, and adjustment
Table 15 shows the top five content areas for child

growth, development, and adjustment needs were as reported
by the parents.
content areas.

the table also lists the bottom five
Knowing what is not wanted is often as

important to understand as what is wanted.
In the personal growth development and adjustment
content the top and bottom areas can be seen in Table 16.
In relation to their children the respondents were
concerned about being more effective and positive.

There

really was not much difference between the respondents and
how they perceived other parents.

The major difference was

that the respondents did not have another partner to assist
them.

The parents in this study do not indicate a need for

additional information on life cycles, day care, nutrition,
or how to deal with sick children.

It may be that these

are things they already know enough about to make them feel
at ease, or other concerns may overpower these areas.
In the personal content areas the major areas of need
as expressed by the sample had to do with depression, role
overload, stress, loneliness, and building family
strengths.

This would suggest that any parenting program
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for divorced parents should place a strong emphasis on
teaching parents how to handle the above mentioned problems
Table 15
Preferred Areas of content Interest in Child Growth.
Development. and Adjustment
Top Five Content Areas
Helping children develop a positive self identity
Developing positive behaviors in your children
Teaching your child responsibility
How to provide proper guidance and discipline
Communicating with your child more effectively

Bottom Five Content Areas
Teaching your children about death
Help in selecting good quality day-care facilities
Understanding the role of nutrition in your childs life
Knowing what to do with sick children
Understanding the normal life cycle of children
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Table 16
Preferred Areas of Content Interest in Personal Growth,
Development, and Adjustment
Top Five Content Areas
How to deal with depression
How to deal with role overload, work, children, no help,
etc.
Handling and coping with stress
How to develop family strengths
How to handle loneliness
Bottom Five Content Areas
Information about child abuse
*Adjusting to ex-spouse and child problems
How to provide a mother role for your children
Determining your own moral values
Information on alternative lifestyles

* Not a formal listing-this was one of three content areas
parents wrote in

in their lives.

The last content area of note had to do

with building family strengths.
few parenting programs focus on.

This is an area that too
Many programs focus on

stopping negative behavior, rather that building positive
behaviors.

In addition none seem to develop positive

behaviors as families.

They deal with the individual.

The

parents did not express a strong need for information on
child abuse, providing a mother role for their children;
however, they did want information on providing a father
role.

This response may be the result of a highly female
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weighted sample and therefore did not see the need for the
mother role model because they were fulfilling it.
In review of the data obtained from this survey one of
the things which stands out most is that all of the null
hypothesis were rejected.
learned.

From this rejection much can be

Most plainly, we know that according to this

particular sample group their desired use of parenting
education resources and the content of those resources do
not differ by sex, income level, time since divorce, age,
or educational level.

What that infers is that curriculum

writers may be able to write or teach the material that is
considered important and may not need to develop programs
specific to any of the above demographic variables.
In looking at the content areas, it is interesting
that on all of the independent variables there is also no
difference by sex, income, time since divorce, or
education.

There is, however, a difference of content need

for older persons.

They seem to want more information in

dealing with stress, loneliness, and other personal issues.
In the development of a parenting program for the group, it
would seem that these personal areas should be closely
looked at for inclusion; especially if older persons are
involved in the training.
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Limitations of the study
The following limitations should be considered with
the data of this study:
1.

The study was made from a rather small sample;

there were a high number who chose not to respond to this
survey.

Due to the high non-response rate there are some

questions that the researcher is unable to answer.

There

was no way to know how those who did not respond differ
from those who did.
2.

The instrument has not been tested on other

populations, so validity and reliability certainly suffer
3.

There were few males in this study. Therefore any

conclusions made on the basis of sex may be suspect.
4.

Most of the statistics used in this study were

descriptive in nature and therefore lack the power and
generalizability that may have been gained from a larger
sample.
5.

The ANOVA's were done with small liN's and need to

be interpreted with this in mind.
6.

There were a large number of the sample who were

of one religion.

This calls into question the

generalizability of the conclusions to other religious
groups.
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Recommendations
The following recommendations are made for any one
wishing to duplicate this study or do additional research
in this area.
1.

A larger, more divergent sample should be used.

2.

A better way to obtain the sample would be

helpful.

The response to the survey probably had to do

with the relationships of the client to the attorn e y as
discussed earlier.
3.

The instrument needs to be validated.

4.

It would be helpful if part or all of the

information were gathered in an interview situation.
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U TAH

S T ATE

UNIV E RS I T Y

L OGA N

U TAH 8 4 322

CO LL~GE O F F AMILY
O E"AFlT\1E '~T 0 =

F ol,M II.. Y"", N O
~ U MAN

O E V Et.. O IlME'IT

U MC 29

Dear Partici pa n t:
Thi s researc h i s be ino co nd ucted as Da r t of the reou ireme nt s fo r a

in

mas t er of sc i enc e t hes i s
the Department of Fam il y and Human
Deve l opment at Utah State Un iv ers i ty.
Th e quest io nnaire attach e d dnd i nfomat i on you p r ovid e wi ll be used
to determine th e parent education needs of divorc ed parents. Throu gho ut

th e quest i onnai re you wi l l be asked to rate your pe r ce iv ed need f or
speci f ic par ent education i nformation. For t he pu r pose of this resear ch
pare nt ed ucation is de f i ned as: "Any so e cHic educational process or

technique which inf l ue nce s your paren t a l f unct i oning or ab i lity."

This

wou l d not i nclude activ i t i es 'Nh ic h ju st nap pen l i ke read i ng an art i cle
i n a ~OPU~ dr" magaz in e, wa tch in g a TV program, or adv i c e from a parent o~
f ri end that was unso l i Cited, or o ther things you did not purpose ly do t o
be come a better parent. I t wou l d i nc l ude th ose th i ngs mentioned ab ov e
i f you sougn t th em spec ifi ca l l y t o i ncre a se your ab ilit ies o r t e ch n i ques
i n a parent in g act iv ity.
Pl ease do no t put your name on t he quest i onna i re. Th e i nfo nna t l on
wil l be tab ul ated for r ese a r ch purpos es. Pl ease answer a ll questi ons 3S
comp l ete ly as poss i b l e. Yo ur accuracy in fi lling out this quest io nna i r e
a nd r et ur nin g i t prompt ly wi ll g r e at l y add to th e qua li ty o f th i s
lmoo rtd nt r esea rcn.
In fi l l i ng out this qu est i onn a ire please think of on e of your
chi l dren f or whom you are i n the most need of pa r en t education res ou r c es
o r ideas to assist you in your ro Te as parent. Pl ease keep that ch il d
i n mind as a refer ence whe n answering th e questions .
We appreciate very much th e time and effort you are taking to
anSwer these qu est ions. You r answers will be of great im por t ance and
benefit t o o t her di vorc ed paren ts .
Sin cerel y ,

~~
De partme nt Hea d and
Major Profess or

{

()

---r:()..!~~
T. Wayn lJ Hun saker
Resea r cn er

LI FE
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Appendix B.

Respondent Questionnaire
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1. Ple:lse Hst tl,e ag e 1nd sex of the child
for '~hom you wou l d be IIlO St lik ely to seek
after some type of :Ja re n t educ at io n to
ass i st you i n you r par e nting ro l e.

Age

7 . Ple3se chec k your present i nc orT'e fr om
a II SOurces .

Sex

2. How '.-Iou 1e yo u compare the needs o f

Less

About the
sa me

). : n '~ n at ways do the ne'?ds of divorced
parents di rfer from current ly
marr i ed parents?

4. Do yo u feel thdt th er-e are adllQudte
reSOurces for you to turn to if you nee d
dddltl0nal info r ma t io n on succeed ing as
a parent ? (C he ck on e )

Yes
P~rt

~o

116 ,000 - 20 ,999

5. Pleas e circl e :;our sex: Ma l e

ever 5 36, OeO

8. Please li st t he age and sex of th e
chi lcren 1 ivin g wi th you now.
'·la l es

Age

Fema les

Age

9. Pleas e ch eck your current ma r ital
status .
_ _Rema rr i ed

Oi vorced

_ _Wido wed

Seperated

No opinion

T\oIo: !)erOQrdDhic Infonat io n

10 . How long have you been d ivo r ced o r
seperated?

Fema 1e

6. Ch e ck t he highest leve l of edu cation
you have comp l eted.
Oid no t complet e high s c hool
Comp let ed h i gh sc hoo l or G.E. O.
_ _ Some college o r t echn ic al school
Com pleted TeChnical sc hool o r
associate degre e
_ _ Comple t ed col lege
_ _ Pes t co II ege

_ _ S2 1,DOO - 25,999
_ _126 ,000 - 30,)99

111 ,000 - 15,999 _ _ 53 1 , 000 -35, 199

divorced parents and currently narried
par ents ? Do divorcee! parents ha ve.
( cneck one)
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Appendix C. Follow-up Card
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Dear Parent Education Survey Participant,
We appreciate very much your participation in our
study of the needs of divorced parents.
the surveys are
coming in and are extremely helpful in this research.
If by chance you have not returned your survey, please
complete it and mail it today.
It will be greatly
appreciated.
Sincerely,

T. Wayne Hunsaker
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Appendix D.

Follow-up Letter
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Dear Parent Education Survey Participant,
Recently you were sent a survey identical to the one
enclosed in this letter. As of this mailing I have not
received your returned questionnaire. Therefore we are
sending you another in the hope that you will ta ke the time
to fill out and return it today.
This research is very important and may be of some
assistance to other divorced persons.
Thank you very much for your time and trouble in
responding to this survey.
T. Wayne Hunsaker
Researcher

Attorney At Law
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